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A. Introduction 
One of the ways of expressing thoughts and feelings of the most effective is to talk. However, 
not everyone is able to express his thoughts and feelings properly. Unfortunately when 
someone the convenience-dian becomes inferior and isolated from society simply because of the 
social interaction she was not fluent, is not able to organize the discussion of ideas, or do not 
know where to start talks. It could have been avoided if someone had been taught from an early 
age to talk.   
Expressing their thoughts and feelings to others is really the need of every human being 
normal. If the requirements are not met, then the man could experience mental imbalance that 
could threaten its existence in the association (MONE, 2002). Based on this, speaking as one of 
the ways of expressing thoughts and feelings then seen as an activity that is essential and 
indispensable in social interaction.  
Because talk is seen as a very important activity, then air-speak as one of the four language 
skills then taught in schools, including grade 1 SMK. In learning Indonesian, conversational 
skills integrated with other language skills (reading, listening, and writing).  
Wayan Pageyasa 
Universitas Sembilanbelas November Kolaka 
pageparadev@yahoo.com 
+6285285591150 
 
 
ISSN: 2548-222X 
Vol. 1, No. 2, November 2016 
URL: http://usnsj.com/index.php/JILEL/article/view/JILEL004 
 
 
 
 
 
 
© 2016 JILEL All rights reserved 
Abstract 
 
Low ability of students in grade 1 SMK Negeri 1 Watubangga in speaking due to less 
effective and interestingly learning to speak are implemented. Therefore, it applied a 
creative strategy to solve problems of practical learning to speak it. The strategy is 
"mind mapping strategy" created by Tony Buzan. Chosen strategy was based on the 
theoretical and practical considerations. Theoretically, a mind mapping in accordance 
with the way the brain processes information so that a positive impact on the brain, 
whereas in practice, the mind mapping easy to implement, does not need to cost, and 
fun for students. In practice, the strategy mind mapping is realized in five stages of 
learning, namely (1) the stage of collecting the subject, (2) the stage of framing the 
conversation, (3) the stage of outlining the specific framework of the talks, (4) the stage 
of the creation of the framework of the talks, and (5 ) stage speaking from a mind map. 
The fifth stage was designed learning in a classroom action research (action research). 
Keywords: improvement, speech, mind mapping 
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Through the study, students in grades 1 SMK expected to have the ability to convey a 
message or information using clear and concise language. This expectation is in line with the 
objectives expected to be achieved during and after the learning Indonesian in vocational, 
namely that students have the ability to speak Indonesian well and correctly. They are already 
able to function is expected to develop reasoning, communicate, express their thoughts and 
feelings, and to foster unity, and unity of the nation (MONE, 2002). The same thing was never 
disclosed by Suparno (2001), that learning Indonesian directed to form a communicative 
competence, the ability to use the Indonesian language as a communication tool, both in the 
aspect of understanding, aspects of its use, as well as the aspect of appreciation.  
In reality, Though the learning objectives it has been understood by the teacher, still there 
was an error on the application level. Students are still taught theories elusive. The method used 
in the study relies more heavily on lectures. This is not supposed to happen because the 
teacherskedu-occupation is very different from the preacher in the Mosque or the Church. In the 
classroom interaction for forty minutes, for example, is very different from delivering a 
monologue to the pilgrims (Ibrahim, 1993).  
Reality learning Indonesian expressed also Dardjowidjojo (2001), that approach oriented 
language use are well known in Indonesia. Through this approach is expected to be a balance 
between long experienced-distance grammar language function. However, reality does not 
conform to expectations. In practice in the classroom, emphasis on language learning Indone it 
remains on the teaching of grammar, not on the use of language. A similar sentiment was 
expressed also by Waluyo (2002), that the learning of language skills have often given 
theoretically. In fact, language learning will be more successful when given with practice. So, the 
practise that should be emphasized in language learning. 
Through language learning that emphasizes the practical use of the language, is expected to 
be "created" language users are cultured. The more a society is able to use language, the higher 
the culture. Rational refers to the opinion of Ibrahim (1992), that evolution (per-tread) culture 
relies heavily on the human ability to use the language in their social interactions. It can be said 
that it was impossible culture of a nation will develop without the support of community 
members speaking ability. Furthermore, he also said that cultural activities, although like-
wherever simple, clear on the idea that can only be transmitted through language. Instead, 
Leech (1993) suggests that language is a skill that must be learned by each individual, and 
handed down from one generation to the next through the transmission of culture. With demiki 
late, it is clear that language and culture are two things that can not be separated. 
It is already recognized by language learning experts, as evidenced by the establishment of 
the communicative approach. That approach is based on sosiolingu-istik who view language is 
inseparable from the sociocultural context. This approach is more direct students to be able to 
communicate in society (Dubin & Olnstein, 1986; Basuki, 1999). Since 1994, this approach is 
also the foundation of learning Indonesian. However, it was not easy to be realized-kan. Still 
there is some mistake in learning Indonesian. 
Indonesian learning mistake was caused by paradig-ma mistakenly allowed to thrive in our 
education. This was justified by Nurhadi (2002), that so far our education is still dominated by 
the view that knowledge as a set of facts to be memorized, the class is still focused on the 
teacher as the main source of knowledge, then lectures the main choice of learning strategies 
(compare with Ibrahim, 1993). 
Implications of errors that appear in the learning paradigm Indonesian particularly 
subketerampilan speak. Students are still difficult to speak. This is a fundamental problem. 
Difficulty speaking is reflected in bo-daktahuan students about what to talk about, what to say, 
and how to talk about it (check Bell, 1995; Ibrahim, 1994; Prijosaksono & Sembel, 2002). Even 
know, students do not have the courage to speak according to his thoughts and feelings. They 
are afraid of the blame because of different from what is instructed by the teacher. For teachers, 
"students are different" means wrong. Shemesh-tinya teacher looked at the differences in 
sosiopragmatik, that the use of school children is different due to local conditions specific 
(Leech, 1993). 
One cause difficulties students to speak are because students are less accustomed to 
speaking. However, be aware that a customs there because of the training process. Meanwhile, 
learning to speak, held less emphasis on training (practice) spoke. If there is any exercise, 
activity was not effective and engaging for students. If it continues to happen, then the purpose 
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of estab-learning to speak will never be reached. Students will still stuttering and nervous about 
speaking. 
Results of a preliminary study in class 1 SMK Negeri 1 Watubangga shows that learning to 
speak into things that are still difficult for students, both at the stage prabicara (preparatory 
speak) as well as the actual speaking stage. At this stage of the student prabicara activity is still 
very low. At this stage only disu-ruh student reads a discourse with intensive in order to 
remember it. Selanjuther, on stage speaking students then asked to narrate the contents of the 
discourse already read it. It's a hard job for the students to remember the content of the 
discourse in a short time. Results speaking students showed that students have not been able to 
reveal the contents of the discourse is accurate, relevant, smooth, structured, sequential, 
obviously, familiar with the contents of the conversation, loud, and effective. 
If so in reality, it can be stated that the difficulties Diala-mi students in learning to speak it is 
not because his speech was really difficult, but because it is less effective and pulled the learning 
undertaken. Therefore, the teacher should do is memfasili-tation of learning to what the 
learning objectives will be achieved with ease. Teachers should be aware of what is required of 
students, not me-forced a learning application patterns that have been left behind. In pembel 
teachings speaking, teachers need to implement more innovative strategies that assist in 
developing students' potential.  
This study adapts and implements a strategy to dijadi-kan alternative solutions to problems 
in learning to speak, although his Right as this strategy is not entirely new. This strategy is 
called mind mapping was first developed by Tony Buzan in the 1970s. 
Strategy mind mapping is a "follow-up" against the finding that the human brain is divided 
into two halves (hemispheres right and left). Experiments carried Sperry and Ornstein of the 
two parts of the show that each hemisphere is responsible for thinking, and have a special-
ization in certain abilities, although there is some crossover and interactions between the two 
sides. The process of thinking left brain is logical, sequential, linear, and rational. This side is 
very organized, although based on the realities he is able to interpret the abstract and symbolic. 
The way he thinks appropriate for the duties regularly, speaking, writing, reading, auditory 
association, put the details and facts, as well as the phonetic symbolism. Right brain thinking is 
random, irregular, intuitive and holistic. The way he thinks appropriate ways to find out who is 
nonverbal, the feelings and emotions, awareness with regard to the feeling (feel the presence of 
an object or person) spatial awareness, recognition of shapes and patterns, music, art, color 
sensitivity, creativity, and visualization (Mackey, 1984; Buzan, 2003; Wycoff, 2003; Dryden & 
Vos, 2001; De Porter & Hernacki, 2001; Rose, 2003; Wijaya, 2000). 
Based on the specifications of both the brain, then the language (speaking) as a product that 
looks linear, are the responsibility of the left hemisphere. However, to produce utterances, 
which are linear left brain was not working alone. The left brain must work together with a 
partner, the right brain is nonlinear. Cooperation between the two hemispheres of the brain 
that can be optimized with a recording technique and organizing thoughts that are designed to 
meet the needs of the entire brain. This technique not only using words, numbers and lines, but 
also colors, images, and symbols are arranged to resemble a tree. 
In connection with it, one thing should be noted that talking is thinking. Therefore, in order 
that the talks be smooth, coherent, and effective magnified Lukan a "catalyst" in support of the 
workings of the brain so it is easy to think and flow of ideas. However, until now people still 
think bah-wa brain in processing information is in a linear way, ie in a format that is organized 
and neat like a list, so for presentations, for example, people have to spend time, energy, and 
cost to make notes straight and neat pages of numbers. Allegations such as the two forms of 
consciousness which is the highest of human communication are both linear, ie written and 
spoken. However, it is actually caused by Keter-physical barriers, namely oral form only one 
word each time. If the speaker wants talks understood by opponents said, the speech should be 
in a particular rule, not just the sounds without meaning. The science-wan said that it is "the 
result," not "process" of communication. Thus, a process that occurs in the mind before the talks 
produce a linear pattern is nonlinear. 
Because people communicate with words, the brain at the same time will seek, sort, select, 
formulate, tidy up, organize, Menghu-bungkan, and makes the mixture of ideas with words that 
already have meaning that can be understood. At the same time, these words Dirang-kai with 
images, symbols, images, sounds and feelings. So, which is owned is a large collection of jumbled 
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words do not connect in the brain, but all the outside are one by one connected by logic and 
regulated by the grammar to produce meaning that can be understood. 
That is what happens in the brain when talking communicator. The same thing happens in 
the brains of people who hear the words. Although which they lived to hear the words spoken 
one after another, but to understand it serves as a complex thing. Listeners should interpret 
every word in the context of the words before and after. Then, basing on their own perceptions 
and experiences. They must interpret the meaning of words are heard.  
Based on research on the communication process, recording techniques also re-evaluated its 
effectiveness. Evaluation bore some nonlinear recording techniques. The techniques include 
clustering, webbing, and recording style spider. Tony Buzan created rather different recording 
techniques, more effective and creative. Recording technique in question is a mind mapping. 
Tek-nik using visual reminders in patterns and ideas that are air-link as a useful road map for 
learning, organizing, and meren-canakan something. These maps generate original ideas and 
spark memories so that what was once known is disclosed back in. This is much easier than 
traditional recording methods because a mind map to enable both hemispheres. Therefore, 
mind mapping is called the "Pende-Katan whole brain". This is also fun and can inspire 
creativity.  
Theoretically and practically, mind mapping strategy deserves to be an alternative. 
Theoretically, a mind mapping departed from the finding that the human brain is divided into 
two parts, namely the right and left hemispheres. The right hemisphere is random (nonlinear) 
while the left hemisphere is regular (linear). In this case, the language (speech) is the 
responsibility of the left brain. However, even though the speech out sequentially and regularly 
(in accordance with the left brain), a process in generating speech in the brain are not 
sequential and irregular (in accordance with the right brain). In other words, processes that 
occur in the brain to re-produce speech involves both sides of the brain. The more optimal 
"cooperation" both sides of the brain, the more optimal speech also produces so that both sides 
of the brain to work optimally and synergy in producing speech, diperlu-kan catalyst (trigger) in 
accordance with the process of the brain to produce speech. In this case, the strategy map of the 
mind characterized by color and drawing are excellent catalyst to optimize the work of both 
sides of the brain.  
In practical terms, the mind mapping easy to make, do not have to cost so it is possible to be 
applied in the classroom. For students, a mind mapping will look like "playing" with images and 
colors. This will exempt students from the pressure and saturation in learning. In other words, 
mind mapping is very simple to do, but the results are amazing. Thus, a mind mapping will be 
effectively used to enhance the ability to speak. 
The application of mind mapping strategy is designed in a class action research consisted of 
three cycles of action. Each cycle consisted of three meetings, and each meeting consisted of two 
hours of learning. Aspects of estab-conversation is seen as an indicator of increasing their 
speaking ability, namely (1) the accuracy of information, (2) the relationship between 
information, (3) a smooth, (4) the accuracy of the structure, (5) the reasonableness of the order, 
(6) clarity greeting, (7) the understanding of the contents of the conversation, (8) the volume of 
the voice, and (9) the effectiveness of the talks. 
B. Methodology 
 This study used a qualitative approach, while the design of the research is classroom action 
research aimed at solving practical problems in the classroom, the difficulty grade 1 SMK Negeri 
1 Watubangga in learning to talk.  
 This research data is field notes and recording the whole process of learning to talk through 
strategies mind mapping by students and teachers, the student's work on the process of 
learning to speak through a strategy of mapping the mind, is (1) the results of the stage to 
collect the talk, (2) the results of the stage making framework conversation, (3) the results of 
the talks framework specify the stage, (4) the results of the creation phase of talks framework, 
and (5) the stage speaking from a mind map. The sources of the data of this study were (1) 
grade 1 SMK Negeri 1 Watubangga, (2) Indonesian teachers who teach in the classroom, (3) 
events of teaching and learning interactions, and (4) the document (RPP). 
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 This study was conducted padasiswa class 1 SMK Negeri 1 Watubangga in 2014. The school 
was chosen based on the consideration that the school is located alongside the city, the newly 
developed, teachers are ready to innovate, and the most basic is learning to speak in the school 
was not effective and engaging for students so that students' speaking ability is still low. 
 This research data collection was done by using field recording, recording, and valuation. The 
research instrument is the format field notes, signs process analysis activities of teachers and 
students, the assessment format collecting the results of the talk, the assessment format the 
results to frame the conversation, format outcome assessment outlining the specific framework 
of the talks, the format of outcome assessment creation of the framework of the talks, the format 
of assessment results speaking from a mind map and tape recorder. Field recording is done to 
observe and record the entire activity of learning to speak in the class background. The 
instrument used is the format field notes. Recording is done to obtain data on the speech of 
students and teachers in learning to speak based mind mapping. The instrument used was a 
tape recorder.  
Assessment is done to see the quality of the learning process and results speak already 
implemented. To assess the process, the instruments used are signs of process analysis 
activities of teachers and signposts analysis of the process of the students, while assessing the 
results, the instrument used is the format of outcome assessment stage to collect the subject, 
format outcome assessment phase of framing the conversation, format assessment stage results 
unravel the specific framework of the talks, the assessment format mengkreasi-stage results the 
talks framework, and results speak assessment format based mind maps. 
That the data obtained in this study is valid, the researchers need to check the validity of the 
data. Checks the validity of research data is only used two techniques, namely perseverance 
observation and checking with colleagues. Perseverance observation could provide the 
possibility for researchers to obtain actual data. Moreover, the persistence of the observations 
will be more in-depth research results, can obtain an accurate description of the results of both 
the process and the details of inference. Operationally, perseverance observation made by 
researchers to observe and record the entire process of learning without being 
terlewatkan.Pengecekan validity of the data with colleagues performed by exposing the 
provisional results or final results obtained in the form of critical discussions with colleagues 
who have the competence of the problems examined.  
The data analysis was conducted in three stages: (1) reducing the data, (2) present data, and 
(3) draw conclusions/verification. Activity analysis is conducted using the guidelines of process 
analysis and assessment of learning outcomes talk format through mind mapping strategy. 
C. Finding and Discussion 
Given the limited pages that are provided, then the results dikemuka-kan is just the analysis 
of the speech of students (stage-5), while the results of the analysis process and the analysis of 
the product preparation stage to speak (stage 1 through stage-4) is not dealt , The results were 
presented this was only the result of the third cycle. The results can be observed in the 
following table. 
Table 1. Conversation Analysis Results in Learning Speaking through Mind Mapping  
                  Strategies Cycle III of Student Grade 1 SMK Negeri 1 Watubangga 
No Group Name Assessed aspects Score Qualification 
1 KT YA Accuracyof 
information 
4 Very Good 
Relations between 
information 
4 Very Good 
Smoothness 4 Very Good 
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No Group Name Assessed aspects Score Qualification 
The accuracy of the 
structure 
4 Very Good 
Reasonableness order 3 Good 
speech intelligibility 4 Very Good 
Understanding of the 
contents 
4 Very Good 
Sound volume 4 Very Good 
The effectiveness of 
talks 
4 Very Good 
2 KT NF Accuracy of 
information 
3 Good 
Relations between 
information 
3 Good 
   
Smoothness 4 Very Good 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 4 Very Good 
Understanding of the 
contents 
4 Very Good 
Sound volume 4 Very Good 
The effectiveness of 
talks 
4 Very Good 
3 KT ID Accuracy of 
information 
3 Good 
Relations between 
information 
3 Good 
Smoothness 4 Very Good 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 4 Very Good 
Understanding of the 
contents 
4 Very Good 
Sound volume 4 Very Good 
The effectiveness of 
talks 
4 Very Good 
4 KS FS Accuracy of 
information 
4 Very Good 
Relations between 
information 
3 Good 
Smoothness 3 Good 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 3 Good 
Understanding of the 
contents 
4 Very Good 
Sound volume 4 Very Good 
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No Group Name Assessed aspects Score Qualification 
The effectiveness of 
talks 
4 Very Good 
5 KS SA Accuracy of 
information 
3 Good 
Relations between 
information 
3 Good 
Smoothness 4 Very Good 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 3 Good 
Understanding of the 
contents 
3 Good 
Sound volume 4 Very Good 
The effectiveness of 
talks 
3 Good 
6 KS NR Accuracy of 
information 
3 Good 
Relations between 
information 
3 Good 
Smoothness 3 Good 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 4 Very Good 
Understanding of the 
contents 
3 Good 
Sound volume 4 Very Good 
The effectiveness of 
talks 
3 Good 
7 KR SN Accuracy of 
information 
3 Good 
Relations between 
information 
3 Good 
Smoothness 3 Good 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 3 Good 
Understanding of the 
contents 
3 Good 
Sound volume 3 Good 
   
The effectiveness of 
talks 
3 Good 
8 KR MS Accuracy of 
information 
3 Good 
Relations between 
information 
3 Good 
Smoothness 3 Good 
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No Group Name Assessed aspects Score Qualification 
The accuracy of the 
structure 
3 Good 
Reasonableness order 3 Good 
Speech intelligibility 3 Good 
Understanding of the 
contents 
3 Good 
Sound volume 3 Good 
The effectiveness of 
talks 
3 Good 
9 KR MP Keakurataninformasi 3 Good 
Hubunganantarinfor
masi 
3 Good 
Kelancaran 3 Good 
 
Ketepatanstruktur 3 Good 
Kewajaranurutan 3 Good 
Kejelasanucapan 3 Good 
Pemahamanterhadapi
si 
3 Good 
Volume suara 4 Very Good 
Efektivitaspembicara
an 
3 Good 
 
Explanation:  
KT : Group of High Category 
KS : Group of Average Category 
KR : Group of Low Category 
YA, NF, ID, FS, SA, NR, SN, MS, MP: Ivestigated Students’ code 
The result of speaks conducted by nine specific students can be qualified as follows. 
1) In the aspect of the accuracy of information, two very well qualified talks (very accurate) 
and seven well-qualified conversation (accurate). Conversation were very accurate it is 
produced by YA (high group) and FS (the group is), while talks are accurately produced by 
NF, ID (high group), SA, NR (the group is), SN, MS, and MP (low group ). 
2) In the aspect of the relationship between information, the conversation very well qualified 
(the information is highly related) and eight well-qualified talks (touch). Conversation 
which the information is highly related to that produced by YA (high group), while talks her 
information relating produced by NF, ID (high group), FS, SA, NR (the group is), SN, MS, and 
MP (low group ). 
3) In the aspect of the smoothness of the talks, four qualified speech was excellent (very 
smooth) and five well-qualified conversation (smoothly). Conversation were very well it is 
produced by YA, NF EN (high group), and SA (the group is), whereas the current discussion 
generated by FS, NR (medium group), SN, MS, and MP (low group). 
4) In the aspect of the precision of the structure, a qualified speech was excellent (very 
appropriate) and eight well-qualified conversation (right). Conversation qualified very well 
it is produced by YA (high group), while the talks were qualified either produced by NF, ID 
(high group), FS, SA, NR (the group is), SN, MS, and MP (low group). 
5) In the order of talks fairness aspect, ninetalks are well-qualified.  
6) In the aspect of speech intelligibility, four qualified speech was excellent (very clear) and 
five well-qualified conversation (obviously). Four talks were qualified very well it is 
produced by YA, NF, ID (high group), and NR (group average) while five talks that qualified 
well (obviously) generated by FS, SA (the group is), SN, MS and MP (low group). 
7) In the aspect of understanding of the contents of the conversation, four qualified speech was 
excellent, and five qualified well. Conversation qualified very well it is produced by YA, NF, 
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ID (high group), and FS (medium group), while qualified both produced by the SA, NR 
(medium group), SN, MS and MP (low group). 
8) In the aspect of the volume, seven qualified speech was excellent (very loud) and two well-
qualified talks (loudly). Conversation qualified very well it is produced by YA, NF, ID (high 
group), FS, SA and NR (medium group), and MP (low group), while qualified both produced 
by SN and MS (low group). 
9) In the aspect of the effectiveness of the talks, four very well qualified talks very effective and 
well-qualified five talks (effective). Fourth talks qualified very well it is produced by YA, NF, 
ID (high group), and FS (the group is), while five talks qualified good (effective) generated 
by SA, NR (the group is), SN, MS and MP (low group). 
 
Findings 
At the students’ talks, there are nine aspect qualified. The ninth aspect of it is (1) the 
accuracy of information, (2) the relationship between information, (3) kelancar's, (4) the 
accuracy of the structure, (5) the reasonableness of the order, (6) the clarity of speech, (7) an 
understanding of the content, (8) the volume of the voice, and (9) the effectiveness of the talks. 
The following is a discussion of the nine aspect of it. 
First, the accuracy of the information. Through mind mapping, the information submitted 
will not go wrong, less, or more. This is possible because all the information, both located in the 
passage and outside readings have been abstracted to a solid in the form of key words and 
pictures. The key words and the pictures can be used as guidelines by the speaker in conveying 
information. Thus, it can be said that a mind mapping to make students able to express what he 
knew accurately. It's been revealed by Dryden & Vos (2001), that can facilitate mapping the 
mind-the person in revealing the knowledge that once absorbed / learned her. Similarly, Stine 
(2003) suggests that the mind is very powerful forum to embed information into memory. By 
embedding the information in memory, that information will be remembered and easily 
expressed accurately. Buzan (2004) also reveals the greatness of a mind map is a tool that maps 
the mind to think that not only makes users able to remember accurately, but also be able to 
think and communicate. 
Second, the relationship amonginformations. Pemetan mind allows interlinked information 
with one another. This happens because in mapping the mind, there is a "law" that should be 
followed, namely "put points since late with the main branch, each point forming subcabang" 
(DePorter & Hernacki, 2001; Dryden & Vos, 2001). In the context of this study, the relationship 
between information occurs automatically because the key words of the composition of the 
mind map extracted from a discourse that contain related information. Therefore, if the talks 
according to the key words on the mind map, then the talks will contain related information 
anyway. 
Third, the smooth talk. Mind mapping makes a smooth conversation. It is very possible 
because the workings of the brain that is random will be helped with a random model of this 
mind map. If the brain to work optimally, the brain would be easier flow of words that relate to 
key words in a mind map (check DePorter & Hernacki, 2001). 
Fourth, the accuracy of the structure. Mind mapping allows a more structured language. This 
occurs because the mapping of the mind, the brain will work equally. In the process of 
producing language, it is the brain works at random (inclined to the right brain), but when that 
language will come out, the left brain will directly connect with the "grammar" which is stored 
in the memory of the speaker. Therefore, the language that comes out will be regularly (check 
DePorter&Hernacki, 2001). In this case, working both sides of the brain can be optimized with 
mind mapping. 
Fifth, the reasonableness of the order of the talks. Through the speaker's mind mapping will 
be sequential. Because humans communicate using words, then the brain at the same time have 
to find, sort, select formulate, tidying up, organize, connect, and make a mixture of ideas with 
words that already have meaning that can be understood. So, which is owned by humans is a 
large collection of jumbled words do not connect in the brain, but out sequentially, connected by 
logic, and governed by grammar, resulting in a sense can be understood (DePorter&Hernacki, 
2001). In the context of this study, the reasonableness of the student talks sequence will occur 
automatically for key words on the mind map also contains information sequentially (in the 
order of paragraphs). 
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Sixth, speech intelligibility. Dryden &Vos (2001) states that when a person feel afraid to 
speak, substance adrenaline flowing through the brain cells. It causes the brain to "fall" into a 
primitive brain. If it is so the case, then the speaker will feel scared and nervous to speak. Fear 
and nervousness that would have an effect on speech intelligibility. 
Neurologically, mind mapping with "accessory" music would make the speaker appear calm. 
This will affect the tranquility of articulation that makes speech become clear. This refers to the 
opinion of Lazanov that certain music can be used to calm the students so that they are ready to 
learn. Also stated that if a person is not ready to do the mental work, pulse and blood pressure 
to rise, the faster brain waves and nerve-strained nerves. By harnessing-the music, the pulse 
rate and blood flow decreases, the brain waves slow down, and nerves relaxed (DePorter & 
Hernacki, 2001; Dryden & Vos, 2001; Wycoff, 2003; Rose, 2003). In addition, the use of color 
and images are also the same effect (check Wycoff, 2003).  
Seventh, the understanding of the contents of the conversation. In mapping the mind, the 
formulation of key words need attention and involvement of the mind. Perhati's and mind's 
involvement with the discourse (the talk) will foster understanding of the content of the 
discourse. By understanding the discourse contents, keywords can be formulated appropriately. 
Therefore, when the manufacturer menggu-nakannya to speak, automatically talk will reflect an 
understanding of the content of the conversation (Wycoff, 2003).  
Students' understanding of the information reflected on the readings determines the 
accuracy of key words. Furthermore, students will develop these keywords into the "piece" talks 
are in accordance with the information in the literature or other relevant information that 
comes from a background of knowledge or imagination. In this case, the words students will be 
"hooked" out in the presence of the key words. Of course, memory is very role for the smooth 
words come out from the speaker. Memory will also be triggered by keywords such. 
Eighth, the volume of the sound. Mind mapping makes the speaker appear bold and 
confident. Thus the speaker would not hesitate to say the words. The sound will come out in a 
reasonable and speakers will easily adjust the volume. Volume was also very related to 
preparedness "neurological" in speaking. Through mind mapping hitch "neuro-logical" will be 
eliminated (check Prijosaksono&Sembel, 2002; DePorter&Hernacki, 2001; Dryden &Vos, 2001). 
Ninth, the effectiveness of the talks. If the speaker uses mind mapping, then automatically the 
talks will be effective. The key words will maintain the adequacy of information (to prevent the 
rambling speech or vice versa), maintain the correctness of the information, maintaining 
connectivity information, and maintain the clarity / keruntutan talks. In this case, the key words 
into signs conversation (check Wycoff, 2003). 
D. Conclusion 
Based on these findings, in general it can be concluded that through learning to speak with 
mind mapping strategy, the ability Berbi-way first grade students of SMK Negeri 1 Watubangga 
proven to increase. This conclusion is based solely on the results of the product analysis stage to 
speak (stage-5). Indicators reel-Katan their speaking ability was tercermati on student speech, 
the students more able to speak accurately, relevant, smooth, structured, sequential, obviously, 
familiar with the contents of the conversation, relatively loud, and effective. 
Based on the conclusions of this study, the teachers Indonesian disaran-kan to always 
implement strategies mind mapping in learning to speak so that the student is in the talk, and 
that discussion of students to be accurate, relevant, smooth, structured, sequential, obviously, 
familiar with the contents of the conversation, relatively loud and effective. Furthermore, the 
developers of teaching materials Indonesian SMK especially teaching materials related to basic 
competencies "convey information obtained from various sources orally (Berbi-way)", it is 
advisable to develop teaching materials to speak of this in the direction "of the students 
revealed the contents of the reading spoken in the classroom through the steps of mind 
mapping ".  
E. References 
Abdurrahman, Alwiyah. (2001, Ed.). Membiasakan Belajar Nyaman dan Menyenangkan. 
Bandung: Kaifa. 
34  JILEL/1.2; 24-34; November 2016 
 
 
Asnawi, A. (2003, Ed.). Teknik Pemetaan Kecerdasan dan Kreativitas Pikiran. Yogyakarta: Ikon 
Teralitera. 
Basuki, S. (1999). Pengajaran dan Pemerolehan Bahasa. Bipa, (Online), 
(http://www.ialf.edu/bipa/july1999/pengajarandanpemerolehan.html, diakses 10 
September 2003). 
Dardjowidjojo, S. (2001). Mengapa Pengajaran Bahasa Indonesia Kita Gagal? Intisari (Online), 
(http://www.indomedia.com/intisari/2001/Nov/warna_soenjono1.htm., diakses 10 
September 2003). 
Depdiknas. (2002a). Berbicara. Jakarta: Direktorat Jenderal Pendidikan Dasar dan Menengah. 
_______ (2002b). Keterampilan Berbicara. Jakarta: Direktorat Jenderal Pendidikan Dasar dan 
Menengah.  
Word Translation Service. (2001, Ed.). Revolusi Cara Belajar. Bandung: Kaifa. 
Dubin, F. & Elite O. (1986). Course Design: Developing Programs and Materials for Language 
Learning. London: Cambridge University Press. 
Waluyo, H. J. (2002). Pengajaran Bahasa Masih Teoretis. Suara Merdeka, (Online),  
(http://www.suaramerdeka.com/harian/0202/19/slo13.htm., diakses 1 September 2003). 
Ibrahim, A.S. (1984). Analisis Bahasa untuk Pengajaran Bahasa. Surabaya: Usaha Nasional. 
_______ (1993). Kajian Tindak Tutur.  Surabaya: Usaha Nasional. 
_______ (1994). Panduan Penelitian Etnografi Komunikasi. Surabaya: Usaha Nasional. 
_______ (1995, Ed.). Sosiolinguistik: Sajian Tujuan, Pendekatan, dan Problem. Surabaya: Usaha 
Nasional. 
Oka, M.D.D. (1993, Ed.). Prinsip-prinsip Pragmatik. Jakarta: Universitas Indonesia Press. 
Nurhadi. (2002). Pendekatan Kontekstual. Malang: Universitas Negeri Malang. 
Nurhadi & Agus G. S. (2003). Pembelajaran Kontekstual dan Penerapannya dalam KBK. Malang: 
Penerbit Universitas Negeri Malang. 
Prijosaksono, A. & Roy S. (2002). Berbicara di Depan Publik. Sinar Harapan, (Online), 
(http://www.sinarharapan.co.id/ekonomi/mandiri/2002/05/2man01.htm, diakses 8 
September 2003). 
Syahrani, Femmy. (2003, Ed.). Kuasai Lebih Cepat. Bandung: Kaifa. 
Sindoro, Alexander. (2004, Ed.). Kuasai Memori Anda. Batam: Interaksara. 
K., Yahya. (2003, Ed.). Meningkatkan Daya Ingat Anda dengan Menggunakan Seluruh Otak Anda. 
Jakarta: Gramedia Pustaka Utama. 
Suparno. (2001). Pembelajaran Bahasa Indonesia dengan Pendekatan Kontekstual. Makalah 
disajikan pada simposium guru di Wisma Jaya Raya, Bogor. Direktorat SLTP, Dirjen 
Dikdasmen, 2 – 6 November 2001. 
Wijaya, C. (2000). Pendidikan Remedial: Sarana Pengembangan Mutu Sumber Daya Manusia. 
Bandung: Rosdakarya. 
Marzuki, R.S. (2002, Ed.). Menjadi Super Kreatif Melalui Metode Pemetaan Pikiran. Bandung: 
Kaifa. 
 
 
 
